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Cymcokutl Oeparcagrutl neoazoeiynuil yHieepcumem imeni A.C. Maxapenka

CTPATEI'N 3ABE3IIEYEHHSI KOMYHIKATUBHUX IIOTPER
310BYBAYIB OCBITH 3 IIOPYHIEHHAMHA CJIYXY

B crarTi po3rigHyTO mNpoOieMy NpPOEKTYBaHHS OCBITHBOI'O CEPEIOBUINA 3
ypaxyBaHHSIM OCOOJMBUX MOTpeO AITEH 3 MOPYUIEHHAMHU CIyXy, II0 mnependayae
MIHIMI3alll0 Ta YCyHEHHs Oap’epiB y iXHIM KOMYyHiKalli 3 OTO4yOUMMH. B gKocTi
Oap’epiB 3 KOMYHIKAIlll pPO3TISAJA€THCS PI3SHOMAHITHI YWHHHKHU, IO 3aBa)KaloTh
CIpuiMaTh Ta CTBOPIOBATH MOBIJIOMJICHHSI PI3HOTO 3MICTY BiJl HAUIPOCTIIMIMX [0
BKpail ckiagHux. PosrisHyTo cnenugiky MoOBHUX (YCHE MOBJIEHHS, NHCEMHE

MOBJICHHS, TPUPOJHE IKECTOBE MOBJICHHS) Ta HEMOBHHUX (3KECTHKYJISLIIO,



3arajJibHOBXXKMBaHI 3HAKW 1 CHMBOJIM, a TaKOX 300pakKeHHS PI3HOTO XapakTepy)
3aco0iB KOMyHiKaIllii. Po3kputo crienrdiky BUKOPUCTAHHS JAKTHJIIOBAHHS SIK 3aCO0y
MIATPUMKH  TTHCEMHOTO MOBJICHHSI. BUCBITIIEHO 0COOJHUBOCTI 3aCTOCYBaHHS
MaHyOpaJIbHOTO apPTUKYJIIOBAHHS MJI MIATPUMKHA 30pPOBOrO CHPUNMAaHHS YCHOTO
MOBJICHHS.

Knrouosi cnosa: nith 3 NOPYLIEHHSIMH CIYyXY, AOMOMIXHI 3aCO0M KOMYHIKalii,

3aco0u KOMYHIKaIlii, KOMyHIKaTUBH1 TOTPEOH.

Viskovatova T.P., Zamsha A.V., Moroz B.S., Drobot M.Yu. Strategies to
protection communicative needs of hearing impairments students

The article deals with the problem of designing the educational environment,
taking into account the special needs of hearing impaired children, which focuses on
the minimization or breaking down the barriers in the communication of these
children with others in the educational process. Various factors are considered as
barriers of communication, which hinder the perception and production of messages
with different content from the simplest to the most difficult in meaning. The article
determines language (oral speech, written speech, natural signing) and non-language
(gesture, common signs and symbols, as well as images of different nature such as
pictures, scheme, drawings and etc.) means of communication. In the article discloses
the specifics of using fingerspelling as a means of written language supporting. Also,
it is highlights the features of the use of Cued Speech to support visual perception of
oral speech.

Keywords: hearing impaired children, means of communication, communicative

needs.

AKTyanpHICTh NOIIYKY €(PEKTUBHUX CTPATEriii HaBYaHHS 0CI0 13 MOPYLICHHIMHU
CIIyXYy 3YMOBIIOIOTBCS HU3bKUMU pe3yJibTaTaMU PiBHS iXHBOI ocBiueHOCTI. [Ipo me
30KpeMa CBIJUUTh HE3HAYHAa KUIbKICTh BUIIYCKHHMKIB IIKUI, SIKI HPOJOBXKYIOTb

HaBYaHHS y 3aKJIaJaX BUIIOi OCBITH.



Ha namy ayMmKy, HU3BKHII PIBEHb OCBIUYEHOCTI JETEPMIHOBAHO BiJCYTHICTIO
BpaxyBaHHsS IHJIUBIAyaJIbHUX MOTPeO 1uX 3700yBayiB OCBITH MpU OpraHizaiii
MpolieCcy IXHbOIO HABYaHHS, MPUYOMY SK B IHKJIFO3UBHHX, TaK 1 ClIEL1aJbHUX YMOBaX.

O3HaueHe 3yMOBJIEHE IOMIHYBAaHHSM Y BITYM3HSHIN Tpagulii HaBYaHHs 0ci0 13
NOPYLIEHHSIMU CITyXy MOJIOXKEHb MEIMYHOTO MIIXOAY OO0 PO3YMIHHS TNIYXOTH, IO
30Cepe/KEHU Ha KOPUTYBaHHI Ta MiHIMI3alii Lboro mnopyuieHHs. Hacmiakom
3a3HAYEHOr0 € Te, W0 IMPOEKTYBaHHS IMPOLIECY HABUAHHA 3YMOBIIIOETHCS HE
1HIMBIAYallbHUM MIAXOJ0M, KU OM BpaxOBYBaB 1HAMBIIyajbHI MOTPEOH KOKHOTO
OoKpemoro 3a00yBada, a 3arajJbHUM HIIXOJOM [0 HaBYaHHS 3700yBayiB OCBITU 3
NOPYLIEHHSIMU ~ CIIyXy, IO IPYHTYETbCA Ha  ysIBIEHHAX  (axiBLIB  MpO
OCHOBOITOJIOXKHICTh 3aBJIaHHA KOPEKLIi NOpPYIIEHHs, HaJ 3A00yTTSIM SKICHOI OCBITH
CIyI€IMH 3 TIOPYIICHHIMU CIIYyXY.

BogHodac B HuU3LI MDKHapOJHUX JOKYMEHTIB 3 (uiocodii cydyacHOi OCBITH
HaroJIOII€HO Ha HEOOX1THOCTI BpaxyBaHHS caMe 1HIMBIAyaJbHUX NOTped 3100yBayiB
OCBITU. B 1IbOMy KOHTEKCTI BaXJIMBO 3ayBaXWUTH, IO PO3IVISIIAIOYM TMOHSTTS
«0c00sIMB1 TOTPeOM» HEOOXIJHO 3BEPHYTHUCS 10 NEpeKIaay 3 aHMNIIChbKOI MOBH
MOHATTA «special needs», BIAMOBIIHO SKOTO CIOBO «special» Moke mepeksiagaTucs
HE TMPOCTO SK «OCOONMBI», a Hacammepes SK «CBOEPIIHI», «crnenudiuHDy Yu
«HAMBIAYyanpH». Takl I1HOWBIAyaldbHI MOTPEOM MOXYTh OyTH 3yMOBIIEHI SIK
0e3nocepeHbO BILUIUBOM CAMOTO MOPYIIEHHS, TaK 1 OOMEXKEHHSIMU, 0 3YMOBJICHI
BILIMBOM (DaKTOpiB, O€3MOCEepeHbO HE NOB’SI3aHUX 13 MOpYWIEHHsAM. Tak, y
Canamancwkoi aekinapariii FOHECKO momo ocBiTa 0c¢i®6 3 0COOIMBHMHU OCBITHIMU
notpedamu (1994) iigetsca npo Te, 1mo: «... OCBITHS MOJIITHKAa Ma€ BPaXxOBYBaTH
IHOUBIOYaANbHI BIOMIHHOCMI TA AKMYATbHI CUMYAYIT. .. ».

3ayBa)XMMO, IIO HA OCHOBOIOJOKHOCTI BpaxXyBaHHS caMe€ IHJIWBIAyalbHUX
noTped 3a3HaueHo B MyHKTI 3 ctarTi 19 3akony Ykpainu «IIpo ocity». ¥V skomy
HaeTbest mMpo Te, M0 «IHAWBIAyallbHI MOTPeOU» 0COOM 3 OCOOJMBUMH MOTpedamMu
BKa3yIOTbCS B I1HJUBIAyalbHIA mporpamMi poO3BUTKY, IO € OCHOBOIIOJOXHUM
JOKYMEHTOM MPOEKTYBaHHS 1HMB11yalbHO-OPIEHTOBAHOIO MPOLIECY HABYAHHS.

HoBum mnomToBxoMm y po3poOiieHi 1€l mpobiemu ctano 3atBepkeHHs 2018

poxky Hakazom MiHicTtepcTBa OXOpOHU 3A0pOB’s  YKpaiHu MikHApOAHOI



kiacudikaiii QyHKIIOHYBaHHS, OOMEXEHHS KUTTEISIIBHOCTI 1 310pOB’s, 1m0 Oyna
npuifHATa BeecBITHBROIO opraHizaiieio oxopoHu 310poB’s 1mie B 2007 porri. Came 1ieit
JIOKYMEHT 3yMOBHB 3MiHY TOTJISIIy Ha TOTPEOY «OCOONIMBUX MOTPEO» 3 TpaKTyBaHHs
iX SIK 4OroCh aOCTPAKTHOTO, 10 BU3HAYEHHS 1X SIK 0ap’€piB HA NUISIXY IO TOBHOI[IHHOI
y4acTi Ta HaBYaJbHIA aKTUBHOCTI 3400yBaviB OCBITH 3 OPYLIEHHSAMHU CIYXY.

[Mornsim Ha mnpobOiemy oOCOOMUMBHX TOTPeO SIK Ha «Oap’epu 6 HABUAHHI
CIIB3BYYHUM MO3UIII OAHOTO 3 PO3POOHMKIB TEOPETUYHUX Ta METOAUMYHUX 3aca
1HKJIIO3UBHOI (pistocodii HaBuaHHs — ToHi byTa, sikuii 3ayBaXyBaB, 110 YCYHEHHS [IUX
0ap’epiB € OCHOBHHUM 3aBJaHHSM MPU MPOEKTYBaHHI MPOIECY HABUAHHS.

3BiJICH, PO3YMIHHS 3MICTY OCOOJUBUX MOTPEO 3MIHIOETHCA 3 TaKUX, 10 PaHIIIe
IHTEepIpEeTyBaIuCad AK Taki, 10 MalTh CTAIMM XapakTep, Ha Taki, 10 MOXYTb
BUHUKATH JIUIIIE B OKPEMHUX HABUAJIBHUX CHUTYAIlISIX 1 TaKUX, 10 MOXYTh TPUBATH
JUIIe TEeBHUM Yac, BTIM, OKpeMi 3 HMX MOXYTh MaTH W mMoOCTiiHUIN xapaktep. Lle
3acBIJIUy€ HEOOXITHICTh MOCTINHO NMEPETIAIaTh 1HAUBIIyaTIbHY IPOTpaMy PO3BUTKY 3
OTJIsITy Ha i BIAMOBIAHICTh YCIM TUM MOTpedaM, 110 BUHUKAIOTh Y MPOIEeCi HaBYaHHS
KOKHOI OKpeMOi 0COOU 3 MOPYIICHHSIMHU CITyXY.

Kpim 1poro, BOpOBaKeHHS 1HAMBIIYAIbHOTO MIAXOIYy B MPOIEC HABYAHHS
nependavae i Te, mo O6ap’e€pu y HABUAHHI YCYBaIOThCS HE JIUIIE MUJISAXOM BIUIMBY Ha
3n00yBaya OCBITH, 30KpeMa y (GopMi KOPEKIlii HOro MOpyIIeHHs, a i Yepe3 BIUIUB Ha
OCBITHE CepeloBHUIIE, MO0 3MOJEIIOBAaTH MOro TAaKUM YHUHOM, 1100 BOHO
BpPaxoOBYBaJIO BIAMOBIIANO ClelU(pIYHUM MOTpedaM KOKHOTO OKPEMOro 3/100yBaya
OCBITH, 110 i1 nepeadavyaroTh NPUHIUIIHN YHIBEPCAIBHOTO JU3aliHY.

Posrisgaroun cBOEPIIHICTh OCOOJMBHX MOTpeO 3A00yBadiB 3 MOPYLICHHIMHU
CIIyXy, MAaEMO 3BEPHYTHUCA JO0 TUX Oap’€piB y HaBYAHHI, [0 HalYacTillle BUHUKAIOTh
y 1i€i kareropii cmyzeiB. 3a CajraMaHCBHKOIO JEKJIapali€l0 CBOEPIAHI MOTpeOU B
IbOMY IUUIaHI BU3HAYAKOTBHCS K «KOMYHIKAMUGHI nompebuy, TO03asIK, CaMme
KOMYHIKaTUBHI 0ap’epd BHHHUKAIOTH y Mpolleci HaBYaHHSA OCI0 3 MOPYIICHHSIMU
CITyXY.

Opnak, He3Ba)XKar0UM Ha T€, U0 KOMYHIKAaTUBHI Oap’e€pu € CHUIBHUMH JJIs yCiX



MpoIleCl HaBYaHHS OyAyTh BIIPI3HATHUCS 3BaKalOUW HA 1HUBIAyalbHI MOXKIIUBOCTI Ta
pecypcH po3BUTKY CTOCOBHOTO KOXKHOT'O OKPEMOTO CITyiesl.

3okpema, ISl KECTOMOBHMX 3700yBauiB OCBITH CTpaTeriss 3a0e3MeyeHHs
KOMYHIKaTUBHUX MOTPeO MoJisiraTUMe HacaMIiepe]l y 3aJlydeHHI JI0 BUKJIaJaHHsA a0o
MeJIaroriB, K1 BOJIOJIIOThH KECTOBOIO MOBOIO, a00 OCBITHIX NEPEKJIagayiB KECTOBO1
MOBU. BTIM, BHUKOpUCTaHHS O3HAa4y€HOI cTpaTerii 3a0e3lneyeHHsT KOMYHIKAaTHBHUX
noTped NIl HeXKECTOMOBHUX 3700yBauiB OCBITU Oyjae Hee(EeKTUBHUM, MO3aiK, BOHU
HE BOJIOJIIIOTH KE€CTOMOBOIO MOBOIO, & BITAK 1 HE 3MOXKYTh 3pO3yMITH NEepeKiiagaya
’KE€CTOBOI MOBH.

OkpeMuM MUTAHHSM Yy BHU3HAYEHHI CTpaTerii 3a0e3neYeHHs 0COOIMBUX MOTPED
€ 1 T€ NHUTAaHHS, KU PI3HOBUJ KECTOBOTO MOBJIEHHS 3aCTOCOBYETHCS OCBITHIM
MepeKiiajlaueM >KeCTOBOI MOBU W TEJAaroroM, ajke Ie MOoxe OyTH SIK MpUpOIHE
KECTOBE MOBJICHHS, TaK 1 KallbKOBaHE >XECTOBE MOBJEHHA. Tak, SKIIo 3100yBau
OCBITU BOJIOJII€ TEPEBAXKHO MPUPOJHUM >KECTOBUM MOBJIEHHSAM, TO B CHUTYyaIlil
BUKOPHUCTAHHS KaJIbKOBAHOTO KECTOBOT'O MOBJIEHHS BII0YBATUMETHCS JIUILIE IMITAIIis
3a0€e3MeueHHs] HOro KOMYHIKATUBHUX MOTPeO. 30Kpema, TaKe CIOCTEPIraeThbesl il
Yyac HABUAHHS TIIYXUX J1TeH 3 poauH riayxux. B 1el xe vac, sKiio BUKOPUCTOBYETHCS
MIPUPOJIHE KECTOBE MOBJIEHHSI CTOCOBHO 3/100yBayiB OCBITH, 5IKi € MI3HOOTIYXJIUMH 1
SK1 BOJIOAIIOTH CYTTEBO Kpallle CIOBECHOI MOBOIO, aHIXK JKECTOBOIO, TO TaKOX HE
B110yBa€THCS MOBHOLIIHHOTO 3a0€3ME€YEHHS IXHIX KOMYHIKAaTUBHUX MOTPEO.

Bonnouac  edextuBHICTH  peanmizalli KOMYHIKATUBHHUX  MOTpeO  uepes
MOCEPEIHUIITBO TMepeKiajadya CYTTEBO BIAPI3HIETHCS BiJ CHUTYyallll, KOJIU caMm
BUKJIaJa4 BHUKJIAJAa€ >KECTOBOIO MOBOK. AJKE HaBYaHHS 3a IOCEPETHUIITBA
Meniatopa nepenbayae epeKkTHUBHY MeJiaiilo, M0 3a0e3MeuyeTbest  4depe3
HaJaroJPKeHHS YCIIIIHOI Koomepalii MK BHUKIaJayeM Ta MepeKIagayeM, 1o
BUMaArae BiJ] HUX HE JIMIE y3roJKeHO1 poOOTH MijJ Yac ayJUTOPHOTO 3aHSTTS, a U B
noza ayautopHuil yac. Lleil acmekT TpaauliiiHO HE BPaxXOBYEThCA MpPU Takid
nepeKIafabKid cTparerii 3a0e3rneyeHHss KOMYHIKaTUBHMX MOTped 3100yBayiB
OCBITHU 3 IOPYIIEHHSIMU CITYXY.

Pazom 13 1mumMm, skmo 3700yBad OCBITH [Jig 3a0€3MEUeHHS JOCTYIY [0

KOMYHIKallii mnoTpedye Juile 3BYKOMIJICUIIOBAIbHOI amapaTypu, TO CTpaTeris



3a0€3IeUeHHs] MOro KOMYHIKaTUBHHUX MOTpeO nependayae BUKOPUCTAHHS CIIYXOBHUX

anapatiB Ta FM-cucrem 1 TOMy MOJ10HUX TPUCTPOIB.

TakuM YMHOM, KOMYHIKaTHUBHI MOTpeOU 3/100yBadiB OCBITH 3 MOPYLIEHHAMHU
CIIyXY € CBOEPITHUMM JIJIsl LI€T KaTeropii cny/eis. BogHoyac KOMyHIKaTUBHI IOTPEOH
32 3MICTOM € CIEUU(PIYHUMU 1 IHAUBIAYATbHUMU JIJIs1 KO)KHOTO OKPEMOTo 37100yBaya
OCBITM 3 TNOpPYLIEHHSAMHU CclyXy. B 1IbOMy KOHTEKCTI CTpareria 3a0e3leyeHHs
KOMYHIKaTUBHUX TMOTpeO® Yy TpoIeci HaBYaHHA BU3HAYAEThCA 3 OISy Ha
IHUBIAYalIbHY CUTYAIllI0 KOXHOTO OKPEMOTO 3700yBada OCBITHU IUISIXOM YCYHEHHS
OylIb-SIKUX KOMYHIKaTUBHUX Oap’€piB, 110 BUHUKAIOTH ITiJ] YaC ONAHYyBAaHHS 3MICTOM
OCBITH.
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